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Iskilus destytojai tures susitaikyti su lemtimi buti 
sukompromituoti, izoliuoti, gauti mazesnj atlyginimq 
ar net buti atleisti is darbo. 
Paul Torrance ( Del ko skraidyti? 1 995, p. 1 1 3) 

SANTRAUKA 

Straipsnyje palyginta studentq ir destytojq akademinio dar- 
bo efektyvumo ir kurybiskumo samprata. Lyginamoji analize 
atlikta remiantis klausimynu, pateiktu 854 aukstosios mo- 
kyklos studentams ir 245 destytojams, interviu ir destytojq, 
pasizyminciq kurybisku destymu, stebejimu auditorijoje. 
Gauti rezultatai rodo, kad studentai, laikydami save akade- 
mines veiklos subjektais labiau nei destytojai vertina kury- 
biskumq; o analizuojant studijq efektyvumq nustatytas prie- 
singas poziuris. Destytojai, kurie Siam tyrimui buvo atrinkti 
kaip kurybingi, savo kurybiskumq vertina panasiai kaip ir jq 
studentai, taciau vertinant efektyvumq, jq poziuris panasus j 
kitq destytojq. Kurybisku destymu laikoma geresniq desty- 
mo budq paieska, o pastangos, kurias pasitelkus pavyksta 
sekmingai tarpusavyje bendrauti, vadinamos kurybiskomis. 
Sis tyrimas akivaizdziai parade, kad kurybiskumo esme gludi 
ne atskirose destytojo ar studento savybese, bet jq tarpusa- 
vio sqveikoje. 

PAGRINDINig SAVOKg APIBREZIMAI 

• Asmeniniai konstruktai - budai, kuriais asmuo interpretuoja 
kai kuriq daiktq panasumus ir skirtumus. 

• Atitikimo analize - tarpusavio priklausomybes technika, ska- 
tinanti dimensijq mazinimq ir zyminti tq suvokimo tipq, kuris 
paremtas tyrejo isskiriamomis asociacijomis tarp objektq ir jq 
deskripciniq savybiq bei pozymiq. 

• Efektyvus destymas - sekmingas destymo uzdaviniq jgy- 
vendinimas, atsizvelgiant j tai kaip juos suvokia kolegos ir 
administracija, t. y. destytojo veiksmq orientavimas j studijq 
medziagos parengimq, sutvarkymq, pateikimq ir studentq pa- 
siekimq jvertinimq. 

• Inovacija - idejq, procesq, procedurq ar produktq, kurie as- 
menq, jq grupiq, organizacijq ar visuomenes laikomi naujais 


Great teachers will have to live with the fate 
of being fired, discredited, isolated or their funds 
being withdrawn. 
Paul Torrance {Why Fly? 1 995, p. 1 1 3) 

ABSTRACT 

Students' and lecturers' perceptions of own effectiveness and 
creativity as teachers are compared, using a survey question- 
naire with a sample of 854 students and 245 lecturers of a higher 
education institution, together with interviews and class obser- 
vations of lecturers who were selected as examples of creative 
teaching. Results indicate that students concentrate more than 
faculty on creativity when imagining how they would perform 
as teachers; when effectiveness is considered, the opposite ap- 
plies. In addition, the lecturers selected as creative score similar 
to students, as to the perception of their own creativity, and to 
their peers, as to effectiveness. Teaching creatively is seen by its 
agents as the search fordoing things better, and if the commu- 
nication process is successful, that attempt is perceived by the 
students as creative. This research demonstrates that creativity 
lies not in the teacher, nor in the student, but in the interaction 
between the two. 

DEFINITIONS OF KEYWORDS 

• Personal constructs - descriptions of ways in which the individ- 
ual interprets some things as being alike and at the same time 
different from other things. 

• Correspondence analysis - an interdependence technique 
that facilitates dimensional reduction and conducts percep- 
tual mapping, based on the association between objects and 
a set of descriptive characteristics or attributes specified by the 
researcher. 

• Effective teaching - the successful accomplishment of the task 
aspects of teaching, as perceived by peers and administration, 
e.g. the teacher's actions aimed at preparing, organising and 
delivering the content materials, and evaluating the learning 
that has taken place. 

• Innovation - the production, adoption, implementation, dif- 
fusion, or commercialisation of ideas, processes, products or 
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ir naudingais, kurimas, pritaikymas, jgyvendinimas, sklaida ar 
pardavimas. 

• Kelly asmeninio konstrukto teorija - teigianti, kad asmens 
veikla yra psichologiskai orientuojama pagal tai, kaip jis ar ji 
numato jvykius. 

• Kurybiskas destymas - sekmingas destytojq ir studentq ben- 
dravimas, kuris studentq laikomas originaliu ir vertingu ir ku- 
ris padeda jiems tobuleti bei pasitikti naujus issukius. 

• Kurybiskumas - bet koks kurejo atliktas originalus veiksmas, 
atitinkantis jo tikslus. 

• Lentele (duomenq isdestymas) - bet kuri matricos pavidalo 
uzduociq klasifikavimo forma, leidzianti vertinti sqrysius tarp 
konstruktij ir pirminiq duomenq. 

• Vaidmuo - budas asmenj jtraukti j organizuotus sqveikos 
modelius, kuriq metu jis pletoja jo asmenybei reiksmingas 
prasmes. 


(VADAS 

Paul Torrance zodziai vercia susimqstyti, kodel atsitinka 
butent taip, o ne priesingai ir ar visada taip bus. 

Mes link^ manyti, kad tai, kas didiesiems moky- 
tojams (mokytoju siame straipsnyje vadinamas pro- 
fesorius ar destytojas) nutiko praeityje, nebudinga 
dabartinei Vakarq civilizacijai, kuri pasizymi atvirumu, 
kurybiskumu ir inovatyvumu. Net pripazjstant, kad 
universiteto, kaip ir bet kurios kitos sudetingos viesos 
organizacijos darbuotojai (destytojai ir administraci- 
ja), gali buti link^ atsisakyti destytojq, savo inovacijo- 
mis galinciq sistemq isbalansuoti, vis delto kyla klau- 
simas, ar kurybingas destytojas gali buti pripazintas 
bent jau studentq? Ar pastebimi pripazinimo skirtu- 
mai palyginus katedras, kursus, studijq metus ar kitus 
kintamuosius? 

Norint atsakyti j siuos klausimus reikia gerai su- 
vokti, kas yra kurybiskumas ir koks turi buti kurybiskas 
destymas, kaip jis dera su siuolaikinio universiteto vai- 
dmeniu ir tendencijomis; kaip destytojo vaidmuo, kuris 
atitiktq studentq, kolegq bei administracijos poreikius, 
yra konstruojamas ir atliekamas. Toks suvokimas gali 
padeti palyginti konservatyviai organizacijai - univer- 
sitetui, - lengviau pripazinti tikrai kurybingq destytojq 
ir padeti jam efektyviau suderinti studentq ir kolegq 
poreikius. 

Straipsnis skiriamas aukstqjq mokyklq destytojams, 
siekiantiems tokio kurybisko poziurio j destymq, kurj 
studentai ir akademinis personalas galetq pavadinti 
efektyviu. Sio straipsnio tikslas yra palyginti destytojq ir 
studentq efektyvumo ir kurybiskumo savivokas studijq 
procese ir atsakyti j svarbiausiq klausimq: arskiriasi des- 
tytojq ir studentq suvokimas apie destymo kurybiskumq 
ir efektyvumq ? 


procedures, perceived as new and useful by individuals, groups, 
organisations or societies. 

• Kelly's personal construct theory - a person's processes are psy- 
chologically channelled by the ways in which he or she antici- 
pates events. 

• Creative teaching - a successful communication process be- 
tween teachers and students, which is perceived by the stu- 
dents as novel and valuable in helping them to develop and to 
be ready to face new challenges. 

• Creativity - anything that someone does in a way that is origi- 
nal to the creator and that is appropriate to the purpose or goal 
of the creator. 

• Grid -any form of sorting task which allows for the assessment 
of relationships between constructs and which yields these pri- 
mary data in matrix form. 

• Role - the way an individual becomes incorporated into or- 
ganised patterns of interaction, conducted in terms of mean- 
ings persons develop in the course of their conduct (symbols). 


INTRODUCTION 

Paul Torrance's words have made me wonder why it is 
not precisely the opposite that happens, and whether it 
will always be like this. 

We tend to think that what happened to great teach- 
ers ( teacher is used in this text to mean professors, or lec- 
turers) in the past would not fit in with today's western 
civilisation and its openness to creativity and innovation. 
Even admitting that the university staff (faculty and ad- 
ministration), as in any other complex public organisa- 
tion, would tend to reject teachers who might unbalance 
the system by bringing in too many innovations, could a 
creative teacher be better accepted at least by the stu- 
dent population? Would there be differences in this ac- 
ceptance according to the department, course, course 
year or other variables? 

Trying to answer all these questions requires a deep 
understanding of what is meant by creativity and creative 
teaching, how it fits in with the role and tendencies of to- 
day's university; and how one constructs and performs 
the role of a teacher, in such a way that it meets the re- 
quirements of the student, as well as the requirements of 
peers and superiors. This understanding can contribute 
to an easier acceptance of the truly creative teacher by 
a rather conservative organisation such as the university, 
and to help the creative teacher to balance more effec- 
tively the requirements of students and peers. 

This article is therefore dedicated to teachers in higher 
education who would like to pursue creative approachesto 
teaching, and to be seen as effective by both students and 
staff. And so it aims at comparing the ways both teachers 
and students perceive their own effectiveness and creativ- 
ity in teaching, in an attempt to answer the main question 
of this research: do students and faculty perceive creativity 
and effectiveness in teaching in different ways? 


Fernando CARDOSO DE SOUSA 

DESTYTOjg KURYBiSKUMAS IR EFEKTYVUMAS AUKSTAJAME MOKSLE: STUDENTIJ IR DESTYTOjy (ZVALGOS -TEACHERS' CREATIVITY AND EFFECTIVENESS IN HIGHER EDUCATION: PERCEPTIONS OF STUDENTS AND FACULTY 


23 


1 1 

KURYBISKUMO KONSTRUKTAS THE CONSTRUCT OF CREATIVITY 


Svarbi problema yra kurybiskumo interpretacijos ir jo 
vertinimo skirtumai. Kaip teigia Woodman ir Schoen- 
feld (1990), kurybiskumas gali buti laikomas socialine 
sqvoka, zmonig nusakoma implicitinemis 1 teorijomis, 
arba teoriniu konstruktu, ispletotu sios srities tyrejg. 

Atidziai isanalizavus Kasof (1995) teiginius ir apta- 
rus teorinius apibrezimus galima daryti isvadq, kad ku- 
rybiskumo konstruktas buvo (ir vis dar yra) vartojamas 
mokslineje literaturoje siekiant apibrezti kazkg, kas su- 
vokiama kitg. Amabile (1 983) tvirtina, kad produktas ar 
atsakas yra kurybiskas tiek , kiek atitinkami nepriklausomi 
stebetojai nepriestarauja, kadjisyra kurybiskas. <...> irjis 
gali buti laikomas procesu, kurio metu kazkas, taip verti- 
namas, yra sukuriama. Pasak Stein (1953; 1984; 1994) 
kurybiskumas yra procesas, kuris issiskiria originatumu, 
yra laikomas naudingu, logisku arba tarn tikru metu ten- 
kina nemazqgrupq kitg zmonig. Sie pavyzdziai rodo, kad 
kazkas gali buti pavadinta kurybiskumu bendravimo 
procesui pasisekus. 

Kurybiskumas, kaip bendravimo proceso isdava, 
yra suvokiamas kaip kazkas nauja ir naudinga kitiems, o 
ne kurejui; arba kaip idejos postumis naudojimui (Kanter, 
1 983; West ir Farr, 1 990), kurinig gamybos, adaptacijos, 
jgyvendinimo, sklaidos ar prekybos srityse (Kaufmann, 
1993; Rogers, 1983; Spence, 1994). Siais atvejais kury- 
biskumas gali buti pavadintas inovacija. 

Kiti autoriai, pvz., Baer (1997), Runco (1998), Kokot 
ir Colman (1997), kurybiskumg laiko asmeniniu kons- 
truktu. Pavyzdziui, Baer (1 997), kurybiskumu vadina tai, 
kas, kurejo manymu, yra padaryta originaliu budu ir kas 
atitinka kurejo tikslus ir uzdavinius. Kurybiskumo, kaip 
asmenines sqvokos, zmonig pasitelkiamos savo veiks- 
mams bet kuriuo metu apibudinti, pripazinimas, tarn 
tikra prasme yra kurybiskumo implicitinig teorijg taiky- 
mas. Ji gludi suvokime to, kaip kiekvienas zmogus tvar- 
ko ir apibendrina realybes suvokimg savyje. Siekiant 
meistriskumo ir tobulumo, kiekvieno individualaus 
akto raiska ir dalijimasis su kitais tampa svarbiausiomis 
kurybiskumo konstrukto serdies dalimis, kurios atitin- 
kamai gali apimti platesn^ veiklg, produktg, procesg ir 
raiskos sferq. 

Tik po sekmingo kurejo (ar jo sukurto produkto 
poveikio) ir vertintojg arba auditorijos bendravimo, ku- 
rybiskumas tarsi jgyja visg prasm^, nors jo esme slypi 
kurejo ir produkto bendravime. Inovacija greiciausiai 
labiau tiktg apibudinti tai atsiradusiai ypatybei, kuri au- 
ditorijos priskiriama produktui. 

1 t. y. aiskiai nejvardintomis arba vadinamosiomis „subjektyviomis 
teorijomis." 


One of the first difficulties is that not everyone inter- 
prets and values creativity the same way. In fact, as 
Woodman & Schoenfeld (1990) recall, the term creativ- 
ity can be seen either as a social concept, expressed by 
people's implicit theories, or as a theoretical construct, 
developed by researchers in the field. 

Considering the theoretical definitions, and after 
carefully analysing the propositions evidenced by Kasof 
(1995), it is possible to conclude that the construct of 
creativity was (and still is) used in the scientific literature 
to designate something perceived by others. Amabile 
(1 983) states that a product or response is creative to the 
extent that appropriate observers independently agree it 
is creative. ...and it can also be regarded as the process by 
which something so judged is produced. Stein (1 953; 1 984; 
1 994) maintains that creativity is a process that results in 
novelty which is accepted as useful , tenable, or satisfying by 
a significant group of others at some point in time. These 
examples illustrate what can only be designated as crea- 
tivity, after a successful communication process. 

As the product of that communication process, crea- 
tivity appears connected to what is perceived as new and 
useful by someone other than its originator, or as the 
putting to use of an idea (Kanter, 1 983; West & Farr, 1 990), 
in the domains of production, adoption, implementation, 
diffusion, or commercialisation of creations (Kaufmann, 
1 993; Rogers, 1 983; Spence, 1 994). In these cases, creativ- 
ity is seen as innovation. 

Others, like Baer (1997), Runco (1998), Kokot & Col- 
man (1997) see creativity as a personal construct. Baer 
(1997), for example, considers creativity to be anything 
that someone does in a way that is original to the creator 
and that is appropriate to the purpose or goal of the crea- 
tor. Recognising creativity as a personal concept, used 
by people to describe their acts at any moment, is in a 
sense using implicit theories of creativity. It lies in how 
each individual organises and incorporates the percep- 
tion of reality in his or her own self. Striving for mastery 
and perfection, the expression of one's own individuality 
and sharing with others, become essential parts of the 
core construct of creativity, which may, then, encom- 
pass a wider array of activities, products, processes and 
performances. 

Creativity seems then to acquire its full meaning only 
after a successful process of communication between 
the creator (or the product) and the judges or audience, 
even though its essence lies in the communication be- 
tween the creator and the product. Innovation seems to 
be more appropriate to designate the resulting attribu- 
tion made by the audience apropos the product. 
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Taigi kurybiskumas gali buti charakterizuojamas tik 
pasitelkus socialinius kulturinius vertinimus ir todel yra 
priklausomas nuo konteksto. Pasak Csikszentmihalyi 
(1991), kurybiskumas nera kurejo ar kurinio ypatumas, 
jis slypi kurejo ir tam tikros srities vartotojo, pasirenkancio 
arba atmetancio originalius produktus , sqveikoje. 

Tad teorinis kurybiskumo konstruktas paremtas 
zmoniq implicitinemis kurybiskumo teorijomis, t. y. 
budais, kuriais jie vertina tam tikrq produktq, procesq, 
asmenj, kaip atitinkancius jq kurybiskumo koncepcijas. 

2 

KURYBISKO IR EFEKTYVAUS DESTYMO 
KONSTRUKTAI 

Diskusijose apie kurybiskumq, stokojama teorinio ku- 
rybiskumo konstrukto pagrjstumo, taciau vartojama 
kasdienineje nespecialistq kalboje si sqvoka, tampa 
prasminga. Kadangi musq tyrimas orientuotas j desty- 
mq aukstojoje mokykloje, sis atskyrimas gali pasidaryti 
dar painesnis del skirtingo akademinio personalo uzim- 
tumo studijq ir tyrimq srityse. 

Torrance (1 962; 1 968), Torrance ir Myers (1 976), Cro- 
pley (1992) ir Walberg (1991) kurybiskq destymq sieja 
su tam tikrais pozymiais, elgsena ir ypatingg metodq, 
kuriq jvairove ir sudetingumas menkina sios sqvokos 
teorinio konstrukto euristin^ vert^, taikymu auditori- 
joje. Kurybiskg destymg linkstama painioti su efektyviu 
destymu, kai galvoje turimas priemonig ar uzduocig 
pateikimas (t. y. uzduocig parengimas ir jg pateikimas, 
studentg pasiekimg jvertinimas, kurso planavimas), o 
destytojo ir auditorijos charakteristikos tampa pana- 
sios j idealaus destytojo jvaizdzio paieskas (Mackinnon, 
1 978; Sundre, 1990). 

Kitas budas charakterizuoti kurybiskg ir efektyvg 
destymg yra jg supriesinimas su tam tikrais budais ar 
metodais, pvz., tradiciniu („destytojas centre") metodu 
paskaitoje, aprasytas Isaksen ir Parnes (1992). Pirmojo 
privalumai lyginami su antrojo trukumais pateikiant 
skirtingo destymo koncepcijg vertinimus; tai sukelia 
nesibaigiancias sig destymo budg salininkg ir oponen- 
tg diskusijas (pvz., Zeichner ir Liston, 1996; Cropley, 
1992). Todel kurybiskg ir efektyvg destymq yra sudetin- 
ga apibrezti pasitelkus metodg, ar specialios metodikos 
analiz^. Neabejotina tik tai, kad kurybiskas ir efektyvus 
destymas gali buti nustatomas pagal studentg studijg 
rezultatus. 

Vadinasi, literaturoje dazniau aptinkama apibudi- 
nimg, koks destymas nera kurybiskas ar efektyvus, nei 
koks destymas laikytinas kurybisku. Sioje diskusijoje 
visada egzistuoja idealaus destytojo „spqstai", t. y. kons- 
truojamas destymo standartas, kurio beveik nejmano- 


As a consequence, creativity can only be measured 
through socio-cultural judgements, and is therefore 
context-dependent. Quoting Csikszentmihalyi (1991), 
creativity is located in neither the creator nor the creative 
product but rather in the interaction between the creator 
and the field's gatekeeper who selectively retains or rejects 
original products. 

This way, the theoretical construct of creativity relies 
on people's implicit theories of creativity, i.e. in the ways 
they consider a specific product, person or process as 
representative of their conceptions of creativity. 

2 

THE CONSTRUCTS OF CREATIVE AND 
EFFECTIVETEACHING 

As when referring to creativity, creative teaching is seen 
as lacking construct validity, while the concept used by 
lay persons carries meaning in everyday speech. As the 
research addresses the teaching in higher education, 
this distinction may even become more confusing due 
to the differing occupations of the faculty: teaching and 
research. 

For authors like Torrance (1962; 1 968), Torrance & My- 
ers (1976), Cropley (1992), and Walberg (1991), creative 
teaching appears connected to certain traits, character- 
istics, behaviours and, especially, to techniques, methods 
and classroom arrangements, whose variety and com- 
plexity tend to make the term lose its heuristic value as 
a theoretical construct. Creative teaching also tends to 
be confused with effective teaching, in the instrumental 
or task aspects (e.g. lesson preparation and delivering, 
student evaluation, course planning), where descriptions 
of teacher and classroom characteristics appear as simi- 
lar, while pursuing the ideal teacher image (Mackinnon, 
1978; Sundre, 1990). 

Another way to characterise creative teaching and 
effective teaching is opposing them to certain styles or 
methods, like traditional, or teacher-centred, as in Isaksen 
& Parnes (1992), comparing the best of the former with 
the worst of the latter, introducing judgements about dif- 
ferent conceptions of teaching; it thus leads to a never- 
ending discussion between proponents and detractors 
about each type of teaching (e.g. Zeichner & Liston, 1 996; 
Cropley, 1992). Creative teaching and effective teaching 
are thus difficult to define through the analysis of the 
style, method, or specific techniques. Nevertheless, un- 
creative and ineffective ways of teaching may be easier to 
define simply by realising the absence of a style, method 
or technique. And creative and effective teaching may, of 
course, be distinguished from uncreative and ineffective 
teaching according to the results produced in the learn- 
ing of the students. 
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ma pasiekti, kad ir koks destytojo pasirengimas ar atka- 
klumas butq. 

Nors literaturoje ir pasigendama objektyvios kury- 
bisko destymo sampratos, tiketina, kad zmones kurybis- 
kq destymq suvokia objektyviau nei efektyvq destymq. 
Be to, kaip nurodoma Spector (1983) geras destytojas 
yra tas, kuris stengiasi tobuleti darbe, o tai, kaip jau 
mineta pirmame skyriuje, yra kurybiskos elgsenos ati- 
tikmuo, kuris, anotTrow (1 997), zmogaus yra matomas 
tam tikru budu. Netgi originalumas nera svarbu, o tik 
gerai atliktas darbas ir pagarbus elgesys su studentais. 
Gerai atliekamas darbas gali buti jsivaizduojamas kaip 
mqstymas paskaitos tekste esanciomis pagrindinemis 
sqvokomis siekiant nustatyti alternatyvius jq perteiki- 
mo studentams budus (Zeichner ir Liston, 1996). Kury- 
biskumas, suprantamas kaip savivoka, yra nukreiptas j 
tobulejimq ar tobulumq (gyvenimo tikslq, kaip aiskina 
Sanford, 1998), o kurybiskumo, efektyvumo, ar meis- 
triskumo prasm^ jam suteikia tie, kurie vertina asmens 
veiksmus, siuo atveju studentai ir aukstosios mokyklos 
personalas. 

Stebetojai, manydami, kad vienas ar kitas zmogus 
yra kurybiskas, gali laikyti jo kurybiskumq efektyviu 
arba neefektyviu. Todel (tai priklauso ir nuo stebeto- 
jo) tiketina, kad kurybiskumas gludi efektyviame des- 
tyme. Taciau kurybiskas destymas gali atsidurti ir uz 
efektyvaus destymo koncepcijos ribq. Kaip destymo 
fenomeno specifinis pozymis, kurybiskas destymas 
yra svarbesnis kriterijus vertinant destymo gebejimus: 
studentai link^ teikti prioritetg santykip veiksniams, o 
kolegos akcentuoja uzduocip veiksnius, kurie labiau su- 
sij$ su efektyvumu ar inovacija destyme. Money (1 992) 
laikosi nuomones, kad destytojai ir studentai skirtingai 
suvokia, kas yra svarbu studijg procese. Skirtumus gali 
lemti ir studentg klausomas kursas. Abeles (1 997) aiski- 
na, kad studentai ir destytojai skirtingai suvokia desty- 
tojg gebejimg raiskg: studentai tuos gebejimus sunkiai 
atskiria; be to, veiksnys, vadinamas Santykiais (skirtas 
visiems panaudotg priemonig neatitikimams paais- 
kinti) teigiamai koreliuoja su kitu veiksniu - bendruoju 
kompetentingumu. Be to, tikrai kurybingas destytojas 
gali suderinti destytojg ir studentg sampratg apie tai, 
kas yra svarbu destymo procese. 

Vadinasi, galimi tokie tyrimo teiginiai: 

1. Studentai mano, kad jie, budami destytojais, 
butg kurybingesni palyginti su jg dabartinig destytojg 
nuomone apie save kurybisko destymo poziuriu (orien- 
tuota j santykius). 

2. Destytojai laiko save efektyvesniais destytojais 
uz tuos studentus, kurie save jsivaizduoja destytojais. 

3. Destytojai, kurie studentg laikomi kurybiskais, 
kurybiskumo destyme poziuriu link^ suvokti save pa- 


This way, the literature contributes more to the defi- 
nition of what creative teaching and effective teaching 
are not, rather than what they are. In that discussion the 
ideal teacher "trap" is always present, i.e. construing a 
standard of teaching almost impossible to reach by any 
person, no matter what their training and persistence. 

Even though the literature does not provide for more 
objectivity in the understanding what creative teach- 
ing really is, it is possible that people perceive creative 
teaching in a more objective way than they do effective 
teaching. In the end, as Spector (1 983) points out, a good 
teacher is simply one who has continued to grow; one 
who tries to improve in the job, which, as discussed in the 
first section, is the equivalent to creative behaviour, as 
seen through the eyes of the individual, in such a specific 
way that, as Trow (1 997) explains, not even originality is 
important, but only doing the job well and treating the 
students respectfully. Doing the job well may be repre- 
sented by thinking through the key ideas in the text or 
lesson and identifying the alternative ways of presenting 
them to students (Zeichner & Liston, 1 996). Seen as self- 
perception, creativity is directed towards improvement, 
or perfection (the goal of life, as explained by Sanford, 
1998), and it acquires the meaning of creativity, effec- 
tiveness, or excellence according to those who evaluate 
the action of the individual, namely the students and the 
faculty. 

Besides considering the individual creative, the ob- 
servers may or may not regard that individual as effec- 
tive. And so, depending on the observer, it is likely that 
creative teaching is included in effective teaching, but the 
opposite may also be the case, when creative teaching is 
placed outside the effective teaching concept. Seen as an 
attributed phenomenon, creative teaching is probably 
just a more demanding criterion for evaluating teaching 
abilities: the student tends to favour relationship factors, 
while faculty's perceptions tend to rely more on task fac- 
tors, more connected with effectiveness, or to innovation 
in research. Money (1992), for example, supports that 
teachers and students have different perceptions as to 
what matters in teaching, and that differences may also 
arise between students from different courses. Abeles 
(1 997), revealed that students and staff differ in their per- 
ceptions of faculty performance abilities, with the former 
experiencing some difficulty in discriminating among 
these abilities; also that a factor designated Rapport (re- 
sponsible for the explanation of almost all variance in the 
instrument used), correlated positively with another fac- 
tor named General Competence. Finally, the true creative 
teacher may well be at a balance between students' and 
staff's perceptions as to what matters in teaching. 

Therefore, the following research propositions are 
possible: 
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nasiai kaip studentai, o efektyvumo poziuriu panasiai 
kaip kiti destytojai. 

Sie teiginiai buvo patikrinti instrumentu, paremtu 
Kelly asmeninio konstrukto teorija (Kelly, 1963), kurioje 
teigiama, kad realus jvykiai zmonig interpretuojami 
skirtingais budais, o sios interpretacijos konkreciam 
zmogui yra taip pat realios. Taigi mintys ar idejos apie 
isorinius dalykus turi realyb^, kuri gali buti tiek pat jtiki- 
nanti, kiek patys daiktai, o zmones skiriasi savo gebeji- 
mais reprezentuoti aplinkq skirtingais budais. Laikyda- 
masis apibrezime issakytos nuomones, kad zmones yra 
aktyvus tam tikru budu, Kelly teigia, kad zmogus siekia 
numatyti jvykius ir kad jvykig numatymo budai, kaip 
asmeninai konstruktai, reguliuoja jo paskatas, t. y. bu- 
dus, pagal kuriuos daiktai yra laikomi panasus ir tuo pa- 
ciu skirtingi (pvz., juodas ir nejuodas; nebaltas; baltas). 
Si jvykig konstrukcija gali buti vertinama pasitelkus tam 
tikrq priemon^, vadinamqjq visumines apklausos lentelq 
(angl. Repertory Grid.). 

Gammack ir Stephens (1994) aprasyti svarbiausi 
visumines apklausos lenteles komponentai yra kons- 
truktai ir elementai. Konstruktas gali buti apibudintas 
kaip dvipole abstrakcija, kuri pritaikoma apibendrinant, 
suteikiant prasmf? ar laukiant jvykio. Elementai yra daik- 
tai, zmones ar jvykiai, kurie konstrukte abstrahuojami. 
Konstrukto teorijos poziuriu bet kuris konstruktas gali 
buti aukstesnio lygmens konstrukto elementu atsi- 
zvelgiant j naudingumo skal^. Pasak Stewart, Stewart 
ir Fonda (1981), elementais gali buti daiktavardziai, 
veiksmazodziai, zmones, jvykiai, objektai jvairi vei- 
kla; juose neturi buti jokig abstrakcijg, budvardzig ir 
prieveiksmig. 

3 

METODAS 

3.1. TYRIMO DALYVIAI 

Tyrime dalyvavo 854 pagrindinig studijg paskutinio 
kurso studentai ir 245 destytojai is Lisabonos politech- 
nikos instituto ( Instituto Politecnico de Lisboa (IPL) sep- 
tynig politechnikos mokyklg. Lisabonos politechnikos 
institute sudaro is dalies nepriklausomos, geografiskai 
ne vienoje vietoje esancios atskirtos Muzikos, Dramos 
ir kino, Sokig, Mokytojg rengimo, Ziniasklaidos studijg, 
Buhalterijos ir administravimo bei Inzinerijos mokyklos, 
kuriose mokosi 8068 studentai ir dirba 81 2 destytojg. 

3.2. TYRIMO PRIEMONES 

Kiekybiniams duomenims sukaupti buvo taikyta 16 
klausimg dvifaktorine (uzduotis/efektyvumas, santy- 
kiai/kurybingumas) Likerto skales penkig balg anketa, 
sudaryta, taikant Kelly visumines apklausos lenteles 
metodikq. Anketa sudaryta is 1 6 kintamgjg. 


1. Students think they would be more creative as 
teachers than their actual lecturers think of themselves, 
in terms of creative teaching (relation oriented). 

2. Lecturers perceive themselves more effective (task 
oriented) as teachers, than students think they would be, 
if they were teachers. 

3. Lecturers considered creative by the students tend 
to perceive themselves close to students, in creativity in 
teaching, and close to faculty, in effectiveness. 

The propositions were tested with an instrument 
based on the principles of Kelly's personal construct 
theory (Kelly, 1963), which postulates that real events 
are interpreted by people in different ways, and these 
interpretations are equally real to the individual under 
consideration, so that thoughts or ideas about exter- 
nal things have a reality which may be as convincing 
as the things themselves, and people are distinguished 
by their capacity to represent the environment in dif- 
ferent ways. Assuming that people are, by definition, 
active and motivated in some way, Kelly considers that 
man seeks prediction, and that his motion is controlled 
by the ways in which events are anticipated, as defined 
by personal constructs, that is to say, the way in which 
some things are interpreted as being alike and at the 
same time different from other things (e.g. black vs. not 
black; not white; white). This construction of events may 
be appreciated by the use of an instrument called the 
Repertory Grid. 

As Gammack & Stephens (1994) describe, the ba- 
sic components of a grid are constructs and elements. 
A construct may be described as a bipolar abstraction 
which a person uses to summarise, give meaning to 
and anticipate events. Elements are the things, people 
or events which are abstracted by a construct and, in 
construct theory terms, any construct can be an ele- 
ment within the range of convenience of a more su- 
perordinate construct. According to Stewart, Stewart & 
Fonda (1981), elements can be nouns and verbs, people, 
events, objects and activities within which all abstrac- 
tions, adjectives or adverbs must be avoided. 

3 

METHOD 
3.1. SUBJECTS 

The subjects were 854 students and 245 lecturers of un- 
dergraduate courses, in the seven polytechnic Schools of 
the Instituto Politecnico de Lisboa (IPL) [Lisbon Polytechnic 
Institute]. The IPL is made up of semi-independent, geo- 
graphically separated Schools of Music, Drama and Cin- 
ema, Dance, Teacher Training, Media Studies, Account- 
ancy and Administration, and Engineering, representing, 
a population of 8 068 students and 81 2 lecturers. 
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Anketa buvo sukurta, remiantis daugybe transfor- 
macijq, pvz., pradine, apima 56 priesingus konstruktus 
(112 elgsenos apibudinimg), siejamus su kurybingu ir 
nekurybingu destymo elgsenos tipu; konstruktai buvo 
palyginti su teorinemis jg charakteristikomis, bandant 
aptikti, ar nebuvo praleistas svarbus elgsenos tipas is 
keturig bendrg svarstomg kategorijg (1 - tyrimai irdes- 
tymas, 2 - etika ir santykiai, 3 - studentg vertinimas ir 
4 - asmenines charakteristikos). Kiekvienas konstruk- 
tas buvo vertinamas remiantis keturiais elementais: 
kurybingas destytojas, nekurybingas destytojas, kaip as 
isivaizduoju , koks as buciau destytojas (anketa studen- 
tams) arkoks as esu destytojas (anketa destytojams);/co- 
kiu destytoju noreciau buti? 

Remiantis pagrjstumo tyrimais, atliktais Sousa 
(1999), nustatyta, kad anketa pasizymi pagrjstumu (t. 
y. galimybe isskirti grupes; varimax faktorig rotacijos 
konvergencija), taip pat patikimumu (vidinis nuoseklu- 
mas ir laikinas stabilumas daugiau kaip 75 kiekviename 
faktoriuje). Anketa parade gerg konstrukto pagrjstu- 
mg palyginus su trimis kitomis zinomomis priemone- 
mis. Dvi is jg pasiulytos Jesuino (1987): Lyderio elgse- 
nos apibudinimo klausimynas (LEAK XII Forma, angl. 
LBDQ - Leader Behaviour Description Questionnaire) 
ir SDGS - Sisteminis daugiapakopis grupes stebejimas 
(angl. SYMLOG - Systematic Multiple Level Observation 
of Groups); o dar viena, susijusi su kurybisko destymo 
aukstajame moksle vertinimu, - Eunice Alencar klausi- 
mynas (Alencar, 1994). 

3.3.TYRIMO METODIKA 

Kiekvienos mokyklos akademinis personalas gavo an- 
ketg kartu su laisku, kuriame paaiskintas jos tikslas ir tu- 
rinys. Apie 27 proc. destytojg (245) anketas grgzino. Stu- 
dentams anketos buvo pateiktos uzsiemimg pradzioje 
arba pabaigoje savanoriskai tarpininkaujant destyto- 
jams arba studentg atstovybes nariams. Buvo grgzintos 
854 teisingai uzpildytos anketos, kurios apeme 1 1 proc. 
visg studentg skaiciaus. Grgzintos anketos sudare kie- 
kvienos mokyklos reprezentatyvig imtj, esancig zemiau 
.05 pasikliautinojo intervalo. 

Studentg atstovybe, remdamasi studentg, dalyva- 
vusig susitikime, bendru sutarimu, taip pat buvo jtraukta 
j kurybiskg destytojg sqraso sudarymq. Kurybiskumo ar 
kurybisko destymo apibrezimas pateiktas nebuvo, taip 
pat nebuvo apibreztas destytojg skaicius. Siekta aprep- 
ti kuo daugiau destytojg, sgrasai gauti po susitikimg su 
skirtingg kursg ir ne tg pacig studijg metg studentais. 

Studentai nurode 62 destytojus (is 812) kaip kury- 
bisko destymo atstovus. Is jg 23 destytojai buvo atrinkti 
ir apklausti. Interviu klausimai sutapo su anketos klau- 
simais: /Code/, jusq nuomone, jus buvote studentg isrinkti? 
Kaip charakterizuotumete kurybingq destytojg? Kaip cha- 


3.2. INSTRUMENT 

A 16-item, two-factor structure (task/effectiveness; re- 
lation/creativity), 5 - point Likert-type questionnaire, 
built using Kelly's grid procedures, was used to collect 
quantitative data. 

The instrument resulted from a series of transforma- 
tions of an initial one with 56 opposite constructs (1 1 2 
behavioural descriptions), related to creative/non-creative 
teaching behaviours, that were compared against theoreti- 
cal descriptions to see if any important behaviour had been 
left out of the four general categories considered (1 - scien- 
tific and pedagogic, 2 - ethics and relationship, 3 - student 
evaluation, and 4 - personal characteristics). Each construct 
was rated in four elements: The creative teacher; The non 
creative teacher; As / think I would be as a teacher (students' 
questionnaire), ox As! think! am as a teacher (lecturers'ques- 
tionnaire); and How I would like to be as a teacher. 

From the validation studies described by Sousa (1 999), 
it was possible to conclude of the instrument's good con- 
struct validity (e.g. ability to discriminate among groups; 
convergence in varimax rotation of factors), as well as re- 
liability (internal consistency and temporal stability above 
75, in each factor). It also demonstrated good construct- 
related validity against three known instruments: two of 
them proposed by Jesuino (1987): the Leader Behaviour De- 
scription Questionnaire - Form XII (LBDQ), and the SYMLOG 
(Systematic Multiple Level Observation of Groups); and one 
concerning the evaluation of creative teaching in higher 
education - Eunice Alencar's Questionnaire (Alencar, 1 994). 

3.3. PROCEDURE 

In every School each faculty member received a ques- 
tionnaire togetherwith a letterexplaining itscontentand 
purpose. About 27 percent of the faculty (245) returned 
the questionnaire correctly filled in. As to the students, 
the questionnaires were administered either by lecturers 
who volunteered to do so, at the end or in the beginning 
of their classes, or by members of the students' union. 
Using this procedure, it was possible to obtain 854 qu- 
estionnaires correctly filled in, thus representing almost 
1 1 percent of the student population. The questionnai- 
res obtained allowed for representative samples in each 
school, below the .05 confidence interval. 

Meanwhile, each students' union was approached 
in order to draw up a list of lecturers considered creative as 
teachers, about which it was possible to obtain a consensus 
among the students who were present at the meeting. No 
definition of creativity or creative teaching was provided, 
nor a specific number of lecturers demanded, and the 
lists were obtained after meetings with students of each 
course and year, so that all possible teachers could be 
taken into consideration. 

From a total of 62 (out of 812) lecturers selected by 
the students as examples of creative teaching, 23 were 
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rakterizuotumete nekurybingq destytojq? Kq manote apie 
save kaip destytojq? Kokiu destytoju noretumete buti? Po 
interviu kiekvieno apklausoje dalyvavusio destytojo 
paskaita buvo stebima ir kiekvienas jvykis, veiksmas ar 
sqveika, atitinkanti tyrimo sritj, buvo fiksuojama. Is 23 
interviu atitikimo analizei buvo pateikti sesi, taip pat 
buvo pateikti sesiq destytojq, kurie nepateko j kurybin- 
gq destytojq sqrasq ir kurie buvo pasirinkti atsitiktine 
tvarka, interviu. 

4 

REZULTATAI 

4.1. APRASOMOJI ANALIZE 

Turint galvoje, kad kiekvieno klausimo atsakymas galejo 
buti vertinamas nuo 1 iki 5, gauti rezultatai parode ti- 
riamqjq pritarimq mintims apie kurybisko ir efektyvaus 
destymo konstravimq: kiekvieno atsakymo j klausimq 
vidurkis nesieke 3.00 (kuo vidurkis artimesnis 1.00, tuo 
geriau atspindi kurybisko ir efektyvaus destymo idealq). 
Taciau vidurkiai, kurie apibudina idealq kurybingo des- 
tytojo paveikslq, kaip ir tiketasi, nepriartejo prie abso- 
liutaus kurybingo destytojo rezultato (1.00). Didziausi 
skirtumai tarp kintamqjq vidurkiq nustatyti atsakant j 
tuos klausimus, kurie nusako elgsenq, labiau priklausan- 
ciq nuo isoriniq aplinkybiq (pvz., laiko stoka, per didelis 
studentq skaicius, menka infrastruktura, skurdi studijq 
medziaga) nei nuo destytojo gebejimq. 

Remiantis faktu, kad buvo privaloma jvertinti 
veiksnio strukturos atitikimq kiekvienai tiriamai gru- 
pei (destytojams ir studentams) atskirai, patvirtintas 
dviejq veiksniq modelis, pasitelkus uzduoties (efektyvu- 
mas) ir santykiq (kurybiskumas) poskales su atitinkamu 
klausimq skaiciumi. Patvirtinancios faktorines analizes 
rezultatai su dviem koreliuojanciais veiksniais parode, 
kad pritaikius dviejq veiksniq modeli gauti duomenys 
geriau atitinka studentq imtj abiejuose elementuose 
(GFI 2 =.95; AGFI 3 =.93; RMSEA 4 = .06; Pop. Gamma In- 
dex 5 =.96). Destytojq imties atitikimas nera toks aki- 
vaizdus (GFI= .91; AGFI=.88; RMSEA=.06; Pop. Gamma 
lndex=.95), o tai rodo, kad destytojams paaiskinti sqvo- 
kas yra sudetingiau nei studentams. 

Remiantis standartais, kuriuos apibreze Flair, An- 
derson, Tatham ir Black (1987), bei Long (1983), gauti 
rezultatai atspindi tai, kad dviejq veiksniq modelis gerai 
atitinka imtj (GFI ir AGFI daugiau negu .90; RMSEA tarp 
.05 ir .08; ir Pop. Gamma Index aukstesnis nei .95) 

2 Tinkamumo gerumo indeksas (angl. Goodness of Fitness Index) 

3 Pakoreguotas tinkamumo gerumo indeksas (angl. Adjusted Goo- 
dness of Fitness) 

4 Kvadratines saknies vidurkio apytiksle paklaida (angl. Root Mean 
Square Error of Approximation) 

5 Apytikslis tiriamos populiacijos tinkamumo gerumo indeksas (angl. 
Population Gamma Index) 


interviewed. The interview questions coincided with the 
questionnaire, and were: Why do you think you were cho- 
sen as creative by the students? , How do you characterise a 
creative teacher?, And a non-creative one?, How do you see 
yourself as a lecturer?, and How would you like to be, as a lec- 
turer? After each interview, the performance in class of the 
interviewee was subjected to observation, and any event, 
act or interaction which could fit into the scope of the in- 
vestigation registered. From these 23 interviews, six were 
submitted to a correspondence analysis, as well as six in- 
terviews to teachers not selected as examples of creativ- 
ity, taken at random. 

4 

RESULTS 

4.1. DESCRIPTIVE ANALYSIS 

Recalling that each item could be rated from 1 to 5, re- 
sults showed the agreement of the subjects with the 
construction of the idea of creative and of effective 
teaching, since every item's mean score was below 3.00 
(the closer the score was to 1 .00, the closer it was to cre- 
ativity or to effectiveness in teaching). Nevertheless, the 
mean scores that characterised the ideal image of the 
creative teacher, and that of the effective teacher, were 
not as close to the absolute creative and effective score 
(1 .00) as expected.The widest differences between item 
means occurred in items describing behaviours more 
dependent on outside constraints (e.g. lack of time, too 
many students, poor facilities, poor materials) than on 
teacher's abilities. 

Given the fact that it was necessary to appreciate the 
fit of the factor structure to each population (teachers 
and students) separately, a confirmation of the two-factor 
model was drawn up, using task (effectiveness) and rela- 
tionship (creativity) subscales with the respective pool 
of items. The results of the confirmatory factor analyses, 
with two correlated factors, indicate that the two-factor 
model provides a stronger fit of the data to the students' 
sample, in both elements (GFF=.95; AGFI 2 =.93; RMSEA 3 = 
.06; Pop. Gamma Index 4 =.96). As to the lecturers' sample, 
the fit is not so good (GFI= .91; AGFI=.88; RMSEA=.06; 
Pop. Gamma lndex=.95), which stresses the fact that the 
concepts are more difficult to clarify for the faculty rather 
than for the students. 

According to standards defined by Flair, Anderson, 
Tatham & Black (1 987), and Long (1 983), the results indicate 
that the two-factor model provides a good fit of the data to 
the sample (GFI and AGFI greater than .90; RMSEA between 
.05 and .08; and Pop. Gamma Index higher than .95) 

1 Goodness of Fitness Index 

2 Adjusted Goodness of Fitness Index 

3 Root Mean Square Error of Approximation 

4 Population Gamma index 
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4.2. DESTYTOjy IR STUDENTy SKIRTUMAI 
Taikant abi poskales (uzduotis/efektyvumas ir santykiai/ 
kurybiskumas), buvo atlikta jvairi duomenq neatitikimo 
analize. Kiekvieno elemento vidurkiai buvo palyginti su 
abiem imtimis - destytojq ir studentq (1 lentele). 

Lenteleje pateikti duomenys akivaizdziai parodo, 
kad svarstant kurybiskumq (santykius) destytojai ir stu- 
dentai skiriasi savo susikurto destytojo jvaizdziu ir tuo 
paciu leidzia pagrjsti pirmqjj teiginj ( studentai mano, 
kad jie, kaip destytojai, butg kurybiskesni, nei kurybisko 
destymo, orientuoto j santykius, atzvilgiu yra jq dabarti- 
niai destytojai). 

Analizuojant uzduoties poskal^ kaip kriterijaus 
kintamqjj (rezultatai pateikti 1 lenteleje) pasitvirtino 
antrasis teiginys ( destytojai save laiko efektyvesniais des- 
tytojais, nei studentai mano apie save kaip apie busimus 
destytojus). 

Pasirode, kad akademinio personalo orientavima- 
sis j kurybiskumq ir efektyvumq yra nesuderinamas, t. 
y. orientavimasis j kurybiskq destymq buvo suvoktas 
efektyvumo sqskaita, ir atvirksciai. Studentams si nesu- 
derinamumo tendencija nebudinga. 

4.3. KURYBINGO DESTYTOJO IDENTIFIKACIJA 
Kaip jau mineta ankstesniame skyriuje (zr. 3.2), 26 des- 
tytojai po apklausos uzpilde anketas. Duomenys, pa- 
teikti 1 lenteleje, atspindi reiksmingus skirtumus tarp 
kurybingg destytojq ir visq kitg destytojg ir pagrindzia 
treciqjj teiginj. Is tiesg destytojai, atrinkti kaip kurybis- 
ko destymo atstovai, labiau atspindi studentq poziurj j 
kurybiskumq, o kolegq poziuriu labiau vertinami efek- 
tyvumo aspektu. 

Sie paskutiniai tyrimo duomenys patvirtina meto- 
dikos pagrjstumq (testq rezultatg tikslumas atsizvel- 
giant j faktin^ raiskq) ir jrodo, kad galima identifikuoti 
subjektus, kurie yra laikomi kaip turintys skirtingq po- 
ziurj ir elgsenq. Remiantis siais duomenimis taip pat ga- 
lima daryti isvadq, kad kurybiskam destytojui nereikia 


4.2. DIFFERENCES BETWEEN STUDENTS AND 
LECTURERS 

Using both subscales (Task/Effectiveness and Relation/ 
Creativity), various analyses of variance were done. Both 
means, of teachers and students, in each element, were 
compared, and the results are shown in Table 1. 

As may be seen in the table, lecturers and students 
differ in the way they see themselves as teachers, when 
referring to creativity (relation) in teaching, thus support- 
ing the first proposition made [Students think they would 
be more creative as teachers than their actual lecturers 
think of themselves, in terms of creative teaching (relation 
oriented)]. 

Considering the task subscale as a criterion variable, 
and the results shown in Table 1 , it is possible to support 
the second proposition ( Lecturers perceive themselves 
more effective as teachers, than students think they would 
be, if they were teachers). 

Orientations towards creativity and effectiveness, 
among faculty, appeared to be of a mutually exclusive 
nature, that is, an orientation to creative teaching was 
perceived as such at the expense of effectiveness, and 
vice versa. This mutually exclusive tendency was not vis- 
ible among students. 

4.3. THE LECTURERS CONSIDERED AS CREATIVE 
As described in the Procedure, 26 lecturers interviewed 
filled in the questionnaire afterwards. As the results 
shown in Table 1 demonstrate, differences between 
scores of creative teachers and normal faculty support 
the third proposition. In fact, the lecturers selected as 
examples of creative teaching seem to have a position 
closer to students, as to creativity in teaching, and to 
that of their colleagues, as to effectiveness. 

This last finding supports the criterion validity of the 
instrument (accuracy of the test scores in predicting actu- 
al performance), as it proves itself able to identify subjects 
who are recognised as having a different attitude and 


1 lentele. Vidurkio skirtumai elemente, Kokiu destytoju isivaizduoju save esant- kokiu destytoju jsivaizduoju save busiant: 

destytojq, studenti) ir kurybingq destytojg santykig ir uzduociq poskalese 


Table 1 . Mean differences in the element, A s I think I am (I would be) as a teacher, between Lecturers, Students, 

and Creative Lecturers, in the Relation and Task Subscales 


TIRIAMIEJI/ SUBJECTS 

POSKALE/ SUBSCALE 

N/N 

VIDURKIS/M 

STANDARTINIS 

NUOKRVPIS/SD 

F/F 

PA /PA 

Destytojai / Lecturers 

Santykiai / Relation 

854 

2.72 

.58 

71.957 

.000* 

Studentai /Students 


245 

2.24 

.55 



Kurybingi destytojai / Creative Lecturers 


23 

2.32 

.37 



Destytojai / Lecturers 

Uzduotis /Task 

854 

1.99 

.46 

11.553 

.000** 

Studentai / Students 


245 

2.16 

.56 



Kurybingi destytojai / Creative Lecturers 


23 

1.91 

.34 




“Tukey nelygiaverciij imciq testas /Tukey's Test for Unequal Samples 

* Destytojai skiriasi nuo studentq p<.000, o nuo kurybingq destytojg p<.031 / Lecturers differ from Students at p<.000, and from Creative Lecturers at p<.031 
** Destytojai ir kurybingi destytojai skiriasi nuo studentq p<.001 / Lecturers and Creative Lecturers differ from Students at p<.001 
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sutapatinti savo vaidmens vien tik su destytojo arba su 
studento lukesciais; pirmieji labiau linksta j efektyvumq, 
o pastarieji pirmenyb^ teikia santykiams. Taigi, atrodo, 
kad kurybingo destytojo vaidmuo yra apibreztesnis, 
palyginti su maziau kurybingo destytojo. 

4.4. KOKYBINE ANALIZE 

Siekiant gauti suderintq interviu teiginiq, kuriuos patei- 
ke kurybingais laikomi destytojai ir atsakymq j anketos 
klausimus vaizdq, buvo ispletotas sisteminis poziuris j 
jq diskursg. Interviu buvo apdoroti statistiniu metodu, 
naudojamu atitikimoanalizei, pritaikiusSPAD-T 6 (Lebart, 
Morineau, Becue ir Haeusler, 1 993) ir programinj paketg 
Statistika. 

Hair, Anderson, Tatham ir Black (1 995) koresponden- 
cijos analiz^ apibrezia kaip dvipuse sgsaja pasizymincig 
metodikg padedancig sumazinti dimensijg skaicig. Re- 
miantis asociacijg budu tarp objektg ir tyrejo isryskin- 
tomis deskriptyviomis charakteristikomis ar bruozais, 
si metodika taikoma suvokimo zemelapio sudarymo 
funkcijai. Minetg autorig teigimu metodikos privalumas 
yra jos unikalios galimybes pateikti eilutes ir stulpelius 
(pvz., tiriamieji ir kategorijos) bendroje erdveje. Tokia 
metodika paprastai yra taikoma derinant subjektus (ti- 
riamuosius) bei jg poelgius arba rusis ir jg pozymius; 
siuo atveju ne vienas is jg nebuvo pasitelktas, nes is- 
skirti tiriamuosius pagal jg diskursg nebuvo siekta. Siuo 
tyrimu planuota gauti jg zodzig suvokimo ir pasakymg 
zemelapj pritaikius tyrime naudojamas kategorijas. 

Panaudojus interviu nuosekliam zodyno supapras- 
tinimui gautas pirmasis kategorijg tipas, apibudinamas 
kaip tyrimo kategorijos. Zodynas isanalizuotas pasitel- 
kus atitikimo analizes metodg ir atlikus faktorin^ anali- 
z^. Siekiant isskirti pagrindines kategorijas, kudos patei- 
kiamos stulpeliais, duomenys apdoroti pritaikius SPAD-T 
programinj paketg. Interviu taip pat buvo tiriami turinio 
(angl. content) analizes metodu: kiekvienas konteksto 
vienetas (sakinys, turintis tarn tikrg prasm^) buvo regis- 
truojamas ir grupuojamas pagal konteksto kategorijas. 
Po to kiekvienas konteksto vienetas buvo vertinamas 
pagal visas tyrimo kategorijas, su kuriomis jis buvo su- 
sij^s (pvz., „Man reikia daugiau laiko tyrimams" yra su- 
sij^ su siomis tyrimo kategorijomis: destytojas, uzduotis 
ir kurybiskumas; „ As laikausi nuosalyje nuo studentg" 
yra susij^s su destytojo, santykig ir studento kategorijo- 
mis). Kiekvienos kontekstines kategorijos daznis buvo 
skaiciuojamas, remiantis kitomis tyrimo kategorijomis. 
Paskutiniajame atitikimo analizes etape, pritaikius pro- 
graminj paketq Statistika, buvo siekta sudaryti diskurso 
suvokimg zemelapj, pirmo tipo kategorijas pateikiant 
stulpeliais, o antro - eilutemis. 

6 Systeme portable pour I'analyse des donnees textuelles (Perkelia- 
ma tekstiniu duomenu analizes sistema) 


behaviour. It also supports the conclusion that a creative 
teacher does not have to make an option to identify his or 
her role with the teachers' or students' expectations only; 
the former are probably more directed to effectiveness in 
teaching, while the latter prefer relationship. Thus a crea- 
tive teacher seems to be just someone whose role has a 
better clarification than the less creative teacher does. 

4.4. QUALITATIVE ANALYSIS 

In an attemptto provide a picture of the match between 
the statements (taken out of the interviews) of the tea- 
chers considered creative and their results in the ques- 
tionnaire, a systematic approach to their discourse was 
developed, by submitting the interviews to the statis- 
tical method designated correspondence analysis, using 
SPAD-T 5 (Lebart, Morineau, Becue & Haeusler, 1 993) and 
Statistica software packages. 

Hair, Anderson, Tatham & Black (1995), define cor- 
respondence analysis as an interdependence technique 
that facilitates dimensional reduction and conducts per- 
ceptual mapping, based on the association between ob- 
jects and a set of descriptive characteristics or attributes 
specified by the researcher. According to these authors, 
the benefits of correspondence analysis lie in its unique 
abilities for representing rows and columns (e.g., subjects 
and categories) in a joint space. This method is normally 
used to match subjects and behaviours, or brands and at- 
tributes; in this case none of them applied, as there was 
no intention to differentiate between subjects, consider- 
ing their discourse, but just to obtain a perceptual map 
of their own words and expressions, with the categories 
used in this research. 

The first type of categories, designated as research 
categories, were obtained by submitting the interviews 
to successive simplifications of the wording used, and 
then factor analysed by correspondence analysis, using 
SPAD-T software, to draw up the main categories, used as 
columns. The interviews were also content analysed, and 
each unit of context (sentence with a specific meaning) 
was registered and grouped in a context category. Then, 
each context unit was rated under as many research cate- 
gories as it was related with (e.g., "I need more time to do 
research", relates to teacher, task, and creativity research 
categories; "I keep myself distant from students", relates 
to the teacher, relation, and student categories), and the 
frequency of each context category, undereach research 
category, was calculated. The first type of categories were 
used as columns, and the second as rows in a final corre- 
spondence analysis, using Statistica software package, in 
order to draw up the perceptual map of the discourse. 

As may be seen in the chart (Figure 1), the teacher 
considered creative places himself or herself in a cen- 
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Kaip matyti is 1 paveikslo, destytojas, kuris yra la i- 
komas kurybingu sutelpa j centrinj erdves taskq, api- 
breztq dviem asimis: pagrindine, horizontali^ja (paais- 
kinancia 91 proc. neatitikimq), kur santykiai pavaizduoti 
viename asies gale (teigiama), o kurybingumas kitame 
gale (neigiama); ir vertikali^ja (paaiskinancia 5 proc. ne- 
atitikimq), kur uzduotis pavaizduota teigiamame asies 
gale, o kurybingumas neigiamame asies gale. 

Si pasiskirstymo erdve parodo aiskg tiriamgjg savi- 
vokos vaizdq visame spektre, atitinkantj tyrimo rezulta- 
tus, aptartus ankstesniame skyriuje. 


tral point of a space defined by two axes: the main one, 
horizontal (explaining 91% of the variance), with relation 
at one end (positive), and creativity at the other (nega- 
tive); the other axis, vertical (explaining 5% of the vari- 
ance), with task at the positive end, and creativity at the 
negative. 

This distribution of space provides a clear picture of 
how the subjects see themselves in the whole spectrum, 
in accordance with the findings reported in the previous 
section. 

Figure 1 allow us to visualise how task and relation 
oppose each other in this perceptual map, as happened 


2D Plot of Row and Column Coordinates; Dimension: 1 x 2 
Input Table (Rows x Columns): 6x5 
Standardization: Row and column profiles 
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Dimension 1; Eigenvalue: ,22471 (91 ,83% of Inertia) 


1 pav. Kurybingu destytojg suvokimi) zemelapis: B konteksto projekcija (eilute) ir tyrimo kategorijos (stulpelis ) dviaseje erdveje 

Eiluciq jrasai: 1 - kuryba; 2 - darbas uz mokyklos ribq; 3 - darbas mokykloje ; 4 - skirtingi studentai (reiksmes); 5 - santykiai; 6 - dalyvavimas (studentq) 

Figure 1 . Creative Teachers' perceptual map: Projection of B context (row) and research categories (column) in a two-axis space. 

Legend of rows: 1 = creation; 2 = job outside (the School); 3 = job inside (the School); 4 = different students (implications of); 5 = relationship; 

6 = participation (of the students). 


2D Plot of Row and Column Coordinates; Dimension: 1 x 2 
Input Table (Rows x Columns): 5x5 
Standardization: Row and column profiles 
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Dimension 1 ; Eigenvalue: ,52475 (94,74% of Inertia) 


2 pav. Maziau kurybingq destytojy suvokimq zemelapis. Konteksto projekcija (eilute) ir tyrimo kategorijos (stulpelis) dviejq asiq erdveje 

Eiluciq jrasai: 1 - kuryba; 2 - darbas uz mokyklos ribq; 3 - darbas mokykloje; 4 - skirtingi studentai (reiksmes); 5 - santykiai; 6 - dalyvavimas (studentq) 

Figure 2. Less Creative Teacher's perceptual map: Projection of context (row) and research categories (column) in a two-axis space 

Legend of rows: 1 = creation; 2 = job outside (the School); 3 = job inside (the School); 4 = different students (implications of); 5 = relationship; 6 = participation 

(of the students) 
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1 pav. matyti sios suvokimg schemos uzduoties ir 
santykip priespriesos vaizdas, tas pats rezultatas gautas 
tiriant kiekybiskai ir aprasytas ankstesniame skyriuje; 
taciau kurybiskumas dominuoja puseje erdves, api- 
breztoje dviejg asig, atskleidzianti jo svarbg visoje des- 
tymo dimensijos koncepcijoje. 

Sesig maziau kurybingg, atsitiktinai parinktg des- 
tytojg diskurso (2 pav.) analize rodo, kad jg suvokimo 
schemoje uzduotis ir destytojas atsiduria salia vienas 
kito. Sioje schemoje destytojas netenka dominuo- 
jancios padeties, esancios salia student q ir santykin, ir 
priarteja prie vaidmens, kuriame svarbesniu kriterijumi 
tampa vadovybes arba kolegg nuomone. 

Is interviu buvo atrinkti keli kurybisko destymo api- 
brezimai, pateikti kai kurigtyrimo dalyvig, pasizymincig 
tokia veikla, todel sie apibrezimai svarbus implicitines 
teorijos poziuriu - kaip tai daryti. Zemiau pateikiami 
patys apibrezimai: 

1. Novatoriskas, kurybingas destytojas: 

■ pasiek^s gero destymo pusiaukel^; 

• pirmiausia sugebantis bendrauti; 

• tas, kuris palieka pedsakg; 

• „viliotojas", kuris „uzdega" „uzkrecia" sugeba pa- 
daryti studentus destomo dalyko entuziastais. 

2. Kurybingas destytojas skatintojas: 

■ tas, kuris gyvena tarp„sviesos" ir„tamsos"; turi ide- 
jg, bet neturi aiskaus tos idejos vaizdo; 

• stengiasi suprasti, ar tai, kg kiekvienas studentas 
jgyja mokykloje, atitinka jo viltis; 

• jam buti padoriam (santykiai) svarbiau nei buti es- 
tetiskam (uzduotis); 

• sugeba suprasti, kg studentas turi pasakyti; kg jis 
ar ji gali padaryti; kokie jg raiskos budai. 

3. Tipiskas nekurybingas destytojas, atrodo, yra: 

• tas, kuris destomg medziagg pateikia visada vie- 
nodai, nekreipdamas demesio j studentg reakcijg; kuris 
reikalauja is jg sutelkti demesj j faktus ir koncepcijas, o 
ne klausineti apie save ir studijuojamg dalykg; 

• nuspejamas zmogus. 

5 

DISKUSIJA 

Sis tyrimas patvirtina, kad studentams, palyginti su jg 
tikraisiais destytojais, santykin dimensija destymo pro- 
cese (kurybingumas) yra svarbesne, kai jie jsivaizduo- 
ja save busimais destytojais, taciau kai jie galvoja apie 
savo kaip destytojg efektyvumg, gaunamas atvirkscias 
rezultatas.. 

Lisabonos politechnikos institute studentai ir aka- 
deminis personalas skiria nemazai demesio jvairioms 
destymo dimensijoms ir skirtingai suvokia tai, kas suda- 
ro destymo veiklos serdj: kurybiskumas jg suprantamas 


with the quantitative analysis, in the previous section; 
while creativity occupies a dominant position in half of the 
space defined by the two axes, revealing its importance in 
the conception of the whole dimension of teaching. 

Using the discourse of six less creative teachers, taken 
at random (see Figure 2), we may see a perceptual map 
where task and teacher appear close together. Here, the 
teacher leaves the central position, near the students and 
the relationship, and gets closer to a role where the defi- 
nition made by peers and superiors is more important. 

From the interviews, it was possible to select some 
definitions of creative teaching, provided by the ones 
who act as such, and thus have important implicit theo- 
ries of how to do it. These definitions are separated into 
different types, as shown below: 

1 . The innovative-type of creative teacher: 

• To be half way to being a good teacher. 

• A communicator first. 

• Someone who leaves his or her mark. 

• A seducer, who "inflames", "infects", turns the stu- 
dents into subject matter "addicts". 

2. The facilitator-type of creative teacher: 

• Is to live between light and darkness; to have an 
idea and not to have a clear image of that idea. 

• To try to understand whether what each student 
takes out of school has to do with his or her wishes. 

• Being ethical (relationship), before being aesthetic 
(task). 

• To be able to discover what the student has to say; 
what he or she is able to do; how his or her expressive- 
ness reveals itself. 

3. Finally, the typical uncreative teacher seems to be: 

• Just someone who delivers the subject matter al- 
ways the same way, not taking the students' reactions 
into consideration; who leads them to concentrate on 
facts and concepts, instead of questioning themselves 
and the subject matter. 

■ A predictable person. 


5 

DISCUSSION 

This study provides evidence to support that students 
concentrate more on the relationship aspects of teach- 
ing (creativity), while imagining how they would be as 
teachers, than their actual teachers, while the opposite 
applies as to how effective they think they would be as 
teachers. 

In fact, students and faculty of the Lisbon Polytech- 
nic Institute seem to concentrate on different aspects of 
teaching and to provide different orientations as to what 
makes the core of the activity: creativity, seen as the out- 
come of a successful communication between students 
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kaip sekmingo destytojg ir studentq bendravimo rezul- 
tatas, kur kiekvienam dalyviui yra suteikiama galimybe 
kurybiskumo raiskai; efektyvumas apibudinamas kaip 
uzduoties dimensija destymo procese, kur studentas 
aktyvaus vaidmens neatlieka, o turi tik reaguoti j desty- 
tojo reikalavimus, pvz., destytojo veiksmai yra nukreipti 
j destymo medziagos rengimq, sutvarkymq ir pateikimq 
bei studijq proceso jvertinimq. 

Sj destymo koncepcijq atskyrimq patvirtina kiti ty- 
rimo rezultatai, apimantys paskutinj teiginj (Destytojg, 
kurie yra laikomi kurybingais, savivoka yra artimesne 
studentams destymo kurybiskumo aspektu, o efektyvu- 
mo aspektu jie artimesni kitiems savo kolegoms. Tad aki- 
vaizdu, kad destytojai, kurie buvo laikomi kurybingais, 
nesiskiria nuo studentq savo destymo kurybiskumo 
koncepcija, o nuo savo kolegq destymo efektyvumo 
koncepcija. Nors kurybingi destytojai sudaro mazq gru- 
p^ palyginti su visa destytojg imtimi, skirtumai, patvir- 
tinantys sj teiginj yra pakankamai reiksmingi. Tad gali- 
ma konstatuoti, kad kurybingi destytojai sugeba geriau 
apibudinti savo kaip destytojg vaidmenj nei maziau ku- 
rybingi jg kolegos, be tojiems pavyksta efektyviau su- 
balansuoti abu veiksnius (kurybiskumq ir efektyvumg). 
Atrodo, kad universitetg darbuotojg orientavimasis j 
kurybiskumg ir efektyvumg yra nesuderinami, t. y. kai 
destytojas yra link^s j kurybiskumg destymo procese, 
jis tai daro efektyvumo sqskaita, ir atvirksciai. Studen- 
tams, kai jie jsivaizduodavo save destytojais, si tenden- 
cija nebudinga. 

Pasitelkus atitikimo analiz^, galima vizualizuoti 
uzduoties ir santykig dimensijos kurybingi} destytojg 
suvokimo zemelapyje priespriesq. Panasus rezultatai 
buvo gauti atliekant kiekybin^ analiz^. Kurybingas des- 
tytojas, esantis (arti 0.0 - 0.0) suvokimg zemelapio cen- 
tre (1 pav.), atspindi rezultatus, gautus atlikus kurybin- 
gq destytojg anketin^ apklausq.Tie rezultatai rodo, kad 
kurybingi} destytojg destymo santykig dimensija buvo 
artimesne studentams, o pagal uzduoties dimensijq ar- 
timesne savo kolegoms. Sis vaizdas padeda suprasti, 
kaip destytojai atskiria kurybiskumq nuo santykig su 
studentais ir nuo jg kaip destytojg darbo, kiekvienoje 
dimensijoje laikydami jj esant priesingos krypties. Tai 
nerodo, kad kurybiskumas yra supriesinamas su des- 
tymu, bet jis laikomas pagrindine destymo dimensija. 
Kurybiskumas suprantamas kaip izoliuotas reiskinys 
destymo atzvilgiu, kaip tarn tikras tikslas, kurio nei des- 
tytojai, nei studentai neturetg siekti del jo paties: des- 
tytojo kurybiskumo siekis galetg rodyti jo atskirtj nuo 
studentg ir nuo destymo, o uzduoties siekis atitrauktg 
nuo kurybiskumo, susiedamas jj tik su destymo uzduo- 
ties dimensija. 

Sig tendencijg patvirtina destytojg, nepatekusig j 
kurybingg destytojg sgrasg, diskursg analize. Cia aki- 


and teachers, where each player has the opportunity 
to express freely their own creativity; and effectiveness, 
seen as the task aspects of teaching, where the student 
does not play an active part, or has just to respond to the 
teacher's requirements, e.g. the teacher's actions aimed 
at preparing, organising and delivering the content ma- 
terials, and evaluating the learning that has taken place. 

This separation of conceptions of teaching is sup- 
ported by another finding, related to the last proposi- 
tion made ( Lecturers considered creative by the students 
tend to perceive themselves closer to students, in creativity 
in teaching, and closer to faculty, in effectiveness), where it 
becomes clear that the teachers who were selected as ex- 
amples of creative teaching do not differ from students, 
in their conceptions of creativity in teaching, neither from 
their peers, in effectiveness. Even though they represent 
a small group, in comparison with the whole sample of 
teachers, the differences are significant enough to sup- 
port the proposition. This reinforces the finding that crea- 
tive teachers tend to have a better clarification of their 
role as teachers, than their less creative colleagues, and 
also that they succeed in balancing both factors (crea- 
tivity and effectiveness) in a more effective way. In fact, 
orientation towards creativity and effectiveness, among 
faculty, seems to be of an exclusive nature, that is, when 
a lecturer has an orientation to creativity in teaching, this 
seems to be at the expense of effectiveness, and vice- 
versa. This tendency is not visible among students, when 
imagining themselves as teachers. 

The correspondence analysis allows us to visualise 
how task and relation aspects of teaching oppose each 
other in the creative teachers' perceptual map, as in the 
quantitative analysis. The creative teacher, occupying 
a central position (near 0.0 - 0.0) in the perceptual map 
(Figure 1), reflects the results obtained in the question- 
naire by the lecturers considered creative, where they 
scored similarly to the students, as to the relationship as- 
pect of teaching, and to their peers, as to the task aspect. 
This configuration also hints at the way these lecturers 
separate creativity from their relation with the students, 
but also from their task as teachers, considering it as an 
opposing direction of each dimension. This does not 
mean that creativity opposes teaching but rather that it 
is its main aspect. To them, creativity must be seen as an 
isolated aspect of teaching, and as a kind of target, which 
neither the teacher nor the students should pursue for its 
own sake: moving the teacher towards creativity might 
imply his or her separation from the students and from 
teaching, while moving to the task would divert the 
teacher from creativity, connecting him or her with the 
task aspect of teaching only. 

This trend is confirmed by the analysis made of simi- 
lar discourses of teachers not selected as examples of 
creative teaching, in which it is clear (see Figure 2) that 
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vaizdu (2 pav.), kad priklausydami studijq pasauliui 
kaip ir kurybingesni jg kolegos, jie save tapatina ne su 
sio pasaulio centru, bet jsivaizduoja arciau destymo uz- 
duoties dimensijos (jq„oficialaus" destytojo vaidmens), 
toli nuo savo studentg. 

Is siq duomeng galima nustatyti bendrq sistemq, 
kurioje gali vykti vaidmens konstravimas. Turimi duo- 
menys padeda geriau suvokti destymo situacijq, ypac 
tuomet, kai reikia papildomg pastangg destytojui, 
bandanciam savo vaidmenj apibrezti nuolat kintan- 
cioje studentg visumoje, o ne vien tarp savo kolegg 
ar is mokyklines studento prototipo koncepcijos. Des- 
tytojas gali laikyti kitus destytojus esant „reiksmingu 
kitu" ir atitinkamai prisiimti jg vaidmenj, ar patalpinti 
studentus j tg padetj; jei taip, antruoju atveju reika- 
lingos gerokai didesnes vaizduotes sgnaudos, kurias 
tektg panaudoti del vaidmeng nutolimo ir del stu- 
dentg jvairoves bei kintamojos pobudzio. Destytojo ir 
studentg „derejimasis" del destymo budo pagrjstumo, 
yra labai emocionalus, todel tiketina, kad tai, kas vyks- 
ta vaidmeng formavimosi metu, is esmes gludi kazkur 
uz sgmones ir racionalumo ribg ketinimuose ir ban- 
dymuose nuolat atnaujinti kitg zmonig reakcijg j tavo 
reakcijas suvokimq, siekiant, kad tarn vaidmeniui butg 
pritarta. Destytojo vaidmens formavimas, laikant stu- 
dentus „reiksmingais kitais" ir neatmetant kitg destyto- 
jg, kaip vaidmeng, modelio, atrodo, yra pasiekiamas tik 
nedidelio burio profesionalg. Siq padetj bus jmanoma 
pakeisti perziurint profesionalg jsitikinimus apie des- 
tytojo vaidmenj arba siuolaikines ateities profesionalg 
rengimo sistemas.Tik sumazinus nuotolj, tarp destyto- 
jo ir studento reikalavimg studijoms, bus jmanoma pa- 
didinti profesionalg, gebancig islaikyti „aukso vidurj" 
tarp abiejg reikalavimg tipg - 1. y. santykig ir uzduoties 
dimensijg, - skaicig. 

APIBENDRINANCIOS PASTABOS 

Galimybes bendrauti, analizuoti diskursq ir lankytis is- 
skirtinig asmeng, laikomg kurybisko destymo atstovais, 
uzsiemimuose padejo nubrezti paskutinius sio tyrimo 
strichus: suprasti zmonig kurybingumo ir destytojg ku- 
rybisko destymo koncepcijas, jiems patiems bunant gy- 
vaisjg pavyzdziais.Tiriamieji nurode svarbius rysius tarp 
teorijos ir praktikos, tarp teorinig konstruktg ir zmonig 
koncepcijg ir pateike nemazai kurybisko destymo api- 
brezimg ir apibudinimq. 

Stebint pratybas nepavyko isskirti destymo me- 
todikos modelig. Buvo akivaizdu, kad ne vienas is sig 
destytojg netaike specifinig metodg ar priemonig, 
nuolatinio ir is anksto apmgstyto poziurio j destymg 
ir studijavimg. Kai kurie dazniau nei kiti demonstra- 


although representing the teaching universe in the same 
way as their more creative colleagues do, they place 
themselves not at the center of that universe, but near 
the task aspects of teaching (their "official" role as teach- 
ers), and away from their students. 

From these findings it is possible to appreciate the 
general framework in which the role construction may 
take place. The results also allow us to develop a better 
understanding of the teaching situation, especially when 
dealing with the extra effort that a teacher has to make in 
the attempt to derive his or her role out of an ever chang- 
ing student population, instead of from other teachers 
only, or just from a school's conception of the student's 
prototype. A teacher may consider other teachers as the 
significant other, and take their role accordingly, or place 
the students in that position; if so, the effort of imagina- 
tion that has to be made is much stronger, in this latter 
case, due both to role distance and to the diversity and 
changing character of the student population. As the 
"bargaining" that has to be done between teacher and 
student, so that teaching actions become validated, is 
highly emotional, it is possible that what happens during 
role making lies far beyond consciousness and rationali- 
ty, and mainly in the will and effort to maintain a constant 
update of the perception of the other's reactions to one's 
actions, so that role support may be achieved. 

The role making of a teacher, keeping the students as 
the significant other, and without rejecting other teachers 
as role models, seems to be achieved, then, by just a small 
proportion of professionals, and its perhaps this reality 
that it will be possible to change, either by reviewing the 
professional assumptions about a teacher's role, or the 
present training systems that prepare future profession- 
als. Only by reducing the distance that separates teach- 
ers' and students' requirements for education will it be 
possible to increase the proportion of professionals who 
are capable of balancing both types of requirements. 

CONCLUDING COMMENTS 

The opportunity to meet, interview, analyse the discour- 
se, and attend the classes of such interesting subjects 
as those selected as examples of creative teaching, pro- 
vided the final touch to this research: the possibility to 
understand people's concepts of creativity and creative 
teaching, as seen by those who are its living examples. 
Up to a point, these subjects provided the necessary 
links between theory and reality, between scientific 
constructs and people's concepts, adding some more 
definitions and descriptions of creative teaching. 

As to class observation it was not possible to detect 
patterns of teaching methodology. It became clear that 
none of these lecturers used any specific method or tech- 
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vo sau budingq stiliq, nuolat rupinosi bendravimu 
su studentais, nors tas bendravimas ne visada buvo 
verbalinis, interaktyvus. Taciau daugelis pasirinkdavo 
tokj paskaitos tipq, kuris padedavo jiems atskleisti vi- 
sus jmanomus savo gebejimus, kontroliuoti studentq 
reakcijq diskusijq metu ir kalbetojo bei auditorijos 
santykius. 

Jais remiantis galima teigti, kad kurybiskas desty- 
mas laikomas geresniq veiklos budg paieska (efekty- 
vumu) profesionalo vaidmenj apimancios sistemos re- 
muose, kai studentai yra laikomi pagrindiniu tikslu. Jei 
bendravimo procesas yra sekmingas, sios pastangos 
studentq yra suvokiamos kaip naujove ir laikomos ver- 
tingomis, padedanciomis jiems tobuleti ir pasirengti 
naujiems issukiams. Abi tiriamos grupes - studentai ir 
destytojai - link^ priskirti vieni kitiems nuopelnus, ko- 
del is jq sgveikos gimsta kurybingi darbo vaisiai. 

Kai studentas tampa aktyviu studijg dalyviu ir sti- 
mulu (pranc. raison d'etre) efektyvumo paieskose, tuo- 
met destytojo efektyvumo poziuris transformuojasi j 
kurybiskumq. Kurybiskumas budingas ne destytojui 
ar studentui atskirai paimtiems, bet jg abipusei sq- 
veikai.Tai rodo, kad Csikszentmihalyi koncepcija jog 
kurybiskumas slypi ne atskirai paimtq kurejo ir kurybos 
rezultato sqveikoje, bet kurejo ir tos srities vartotojo sq- 
veikoje, kur pastarasis original q „kurinj" pasirenka arba 
jj atmeta , yra pagrjsta. 

Sis tyrimas leidzia iskelti prielaidq, kad daug svar- 
biau suvokti tai, kaip reikia konstruoti destytojo vai- 
dmenj ir kad bendravimas su studentais yra svarbes- 
nis nei kurybiskg destymo budg taikymas. 

Paul Torrance (1995) teiginys, kuriuo pradeda- 
mas sis straipsnis Iskilus destytojai tures susitaikyti su 
lemtimi buti sukompromituoti, izoliuoti, gaud mazesnj 
atlyginimq ar net buti atleisti is darbo ir po to siame 
straipsnyje keliami klausimai gali pasitarnauti kaip 
ateities kitimg vizija. Studentg tyrimo metu pasi- 
rinkti kurybiski destytojai neatitinka to ekscentrisko 
jvaizdzio, kurio pavyzdys yra Robin Williams sukurtas 
vaidmuo filme„Mirusigjg poetg visuomene". Nors in- 
tegracijos ir priemimo j organizacijq aspektai issamiai 
neanalizuoti, taciau buvo aisku, kad jie puikiausiai ati- 
tiko kolegg ir administracijos turimq aukstojo mokslo 
destytojo „elgsenos" jvaizdj. Kolegos gali jiems pavy- 
deti, bet neatmesti jg del kompetentingumo stokos 
ar destytojo vaidmens neatitikimo. Jei jie butg atme- 
tami del zmogiskojo pavydo, tuomet studijg siste- 
moje butg sudetingiau kurybiskumq demistifikuoti, 
pripazinti ir gerbti, o tai siuo tyrimu ir buvo bandoma 
jrodyti. 


nique, or a constant and thoughtful approach to teaching 
and learning. Some, more than others, exhibited a personal 
style where communication with the students seemed to 
be a constant worry, even though it was not always verbal 
interactive communication. In fact, many of them seemed 
to have made an option for the lecture type of lesson, while 
using all possible skills to detect the students' reactions to 
the talk, in a sort of performer-public rapport. 

Through them it was possible to confirm that teach- 
ing creatively is seen by its agents as the search for doing 
things better (effectiveness), within the framework of a 
professional role definition, while keeping the students as 
the main target. And that if the communication process 
is successful, that attempt is perceived by the students as 
novel and valuable, in helping them to develop and to be 
ready to face new challenges. Both players - students and 
lecturers - tend to attribute to each other the reasons 
why creative products result from their interaction. 

That is why the teacher's view of effectiveness trans- 
forms itself into creativity when the student is consid- 
ered as an active player, and as the raison d'etre of the 
search for that effectiveness. Creativity, though, lies not 
in the teacher, nor in the student, but in the interaction 
between the two, therefore demonstrating the validity of 
Csikszentmihalyi's conception that creativity is located in 
neither the creator nor the creative product but rather in the 
interaction between the creator and the field's gatekeeper 
who selectively retains or rejects original products. This re- 
search suggested that it seems more important to un- 
derstand what is involved in the construction of the role 
of teacher, and in the communication process with the 
students, rather than exploring creative ways to present 
subject matter to students. 

As to Paul Torrance's (1995) observation, which 
opened this paper, Great teachers will have to live with the 
fate of being fired, discredited, isolated or their funds being 
withdrawn, and to the questions that followed, we hope 
that this research can be used as a contribution to chang- 
ing that fate in the future. In fact, the creative teachers 
selected by the students in this research did not corre- 
spond to the image of eccentricity as, for example, the 
one that Robin Williams plays in the film The Dead Poets' 
Society. And even though the aspect of organisational 
integration and acceptance was not fully analysed, it 
became clear that they fitted in perfectly in the ways a 
higher education teacher is expected to "behave" by 
peers and administration. They might be envied by their 
peers, but not rejected because of incompetence or lack 
of conformity to a teacher's role. 

If rejection may also occur because of the mecha- 
nisms underlying human envy, this will become more 
difficult if creativity in teaching is demystified, recognised 
and praised by the educational system, as this research 
tries to justify. 
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